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Today’s session



Reading failures is the most preventable of 
health issues.



Prevention is better than cure

• Unlike most medicines, which are often used to treat a disease or 
infection, vaccines are developed to prevent them

• A cure, on the other hand, treats diseases or infections differently than a 
vaccine by  attacking an illness after a person has already contracted it. 
It’s only after someone gets sick that we would, or even could, ‘cure’ 
them

• if given the choice between preventing a pandemic versus trying to fight 
your way out of one, almost everyone would choose the former, right?



GROUP 1
 those who require intervention

GROUP 2
those who do not



Multi-Tiered System of Support (MTSS) model

De Bruin and Stocker (2021)

Universal screening 



Every child is a 
competent reader

https://catalyst.cg.catholic.edu.au/https://grattan.edu.au/wp-content/uploads/2024/02/The-Reading-Guarantee-Grattan-Institute-Report.pdf



Why to choose DIBELS?



Why DIBELS? 

School systems must focus on:

- Preventing reading problems from developing, and

- Intervening as early as possible and doing so systematically when 
problems emerge

The evidence base for prevention and early intervention and how to 
do it is considered SETTLED SCIENCE



DIBELS is an indicator

“An indicator is a brief, efficient index that provides a fair degree of certainty about a larger, more complex 
system or process.” (Good et al., 2011: 2)
- Similar to general health and wellness measures 

Photos the presentation ‘DIBELS 8th Edition Overview’, by Dr. Sarah McDonagh (2022)



What is DIBELS? 

- DIBELS is an assessment system for use in prevention and early 
intervention of reading difficulties. 

- The DIBELS system includes an integrated set of measures that help 
determine if students are learning the reading skills necessary to be 
successful readers.

- The DIBELS system can help determine whether instruction and 
intervention efforts are working as intended to improve student 
reading outcomes.

Slide adapted from the presentation ‘DIBELS 8th Edition Overview’, by Dr. Sarah McDonagh (2022)



DIBELS measures assess the Big Ideas of beginning reading 

Alignment with the National 
Inquiry into the Teaching of 
Literacy (Australia), the Rowe 
Report (2005)

Big Idea Assessment Tool*
Phonological Awareness Phonemic Segmentation Fluency (PSF)

Alphabetic Principle & Phonics Nonsense Word Fluency (NWF)
Word Reading Fluency (WRF)

Accurate and Fluent Reading Word Reading Fluency (WRF)
Oral Reading Fluency (ORF)

Vocabulary
Comprehension Oral Reading Fluency (ORF)

Maze 

*Risk Indicator (not an essential 
instructional target)

Letter Naming Fluency (LNF)

*Does not assess print and spelling 
Slide adapted from the presentation ‘DIBELS 8th Edition Overview’, by Dr. Sarah McDonagh (2022)



Tell where students are in relation to critical benchmarks that 
predict successful reading outcomes 



Solid baseline and increased level of accountability 
through student tracking  



CECG 

Windows of administration 

Term 1 BoY Weeks 3-5 
Term 2 MoY Weeks 7-10
Term 4 EoY Weeks 4-6



The administration timeline

1 minute testing for each individual child
 

3 minutes,  group 
administration



How to implement DIBELS ?
Up to three times a year: 
• Beginning Term 1 : weeks 3-5
• Middle Term 2: weeks 7-10
• End Term 4 : weeks 4-6

All  measures are available for free download at the Centre on Teaching and Learning at the University 
of Oregon: https://dibels.uoregon.edu/ including the Administration Guideline, the Scoring Guide and 
the Australasian Version of reading passages for ORF & MAZE

Create a building-level team to facilitate the implementation of universal screening and progress 
monitoring. 

Administration Time in minutes by grade and administration type

Pattern K 1 2-3 4-8

Individual 4-6 5-7 4 2

Group NA NA 5 5

https://dibels.uoregon.edu/


Let’s dig deeper



Provide information 
about additional 
support needs

(whole school MTSS)

Inform your classroom practice
Strong Tier 1 core instruction can 

reduce the need for MTSS and help 
address achievement gaps.



Non-Word Fluency (NWF)

• The ability to use letter-sound correspondences is essential to 
becoming a proficient reader. 

• Nonsense words should only be used for assessment purposes!
• Who is assessed? Students in the beginning of K to the end of Year 3

Two scores available: 
• CLS : Correct Letter Sounds
• WRC : Words Recoded Correctly



71
32

Determining reading risk



Interpreting NWF results
Middle of Year 2
• Read whole words
• Generally accurate responding 
• Score fell in the Core support range. 

Student is at minimal risk for not 
achieving later benchmark goals

• Errors generally on vowel sounds in 
the middle of a word (short/long 
vowel confusion)

• Well established letter sound 
correspondences and decoding 
skills (knows most single sounds, 
reads VC, CVC, CVCC, r-controlled 
vowels)

Slide from ‘ DBIELS interpreting data and inform instruction’, by Dr. Sarah McDonagh (2022)



Class summary - example

Slide from ‘ DBIELS interpreting data and inform instruction’, by Dr. Sarah McDonagh (2022)



How are the cohort looking on the NWF subtest? What proportion of students are at risk for 
CLS and WRC?

Slide from ‘ DBIELS interpreting data and inform instruction’, by Dr. Sarah McDonagh (2022)



Class summary : Kindergarten,  Middle of the Year

1. Does it appear that the whole group 
instruction is generally working for the 
majority of students?

2. What small groups would you create 
based on patterns of student 
performance on the NWF measure?

3. What further information would you 
need to plan next steps for instruction?



1. Does it appear that the whole group instruction is generally 
working for the majority of students?

- 14/23 students are below the benchmark goal on the NWF-CLS 
measure

- 11/23 are below on the benchmark goal on the NWF-WRC measure
- Whole class instruction isn’t meeting the needs of the majority of 

the students in the class
- Indicates a need to examine how phonics instruction has been 

provided

2. What small groups would you create based on patterns of student 
performance on the NWF measure?

- Students in yellow and red could be grouped together based on 
intensity need for 20-40 minutes of Tier 2 phonics instruction

- 3-5 session per week
- Focus on priority skills: letter-sound correspondences, reading 

regular words, high-frequency words and decodable texts
- Intensive, systematic instruction in small groups 

Slide adapted from ‘ DBIELS interpreting data and inform instruction’, by Dr. Sarah McDonagh 



3. What further information would you need to plan next steps for 
instruction?

- Additional assessment of phonics skills may be useful, for example 
the Phonics Books Diagnostic Assessment Sheet (download here)

- Analyse the built-in monitoring data and/or cumulative review 
within your reading program and identify the parts of the code the 
students don’t master, identify gaps to fill.

- Check the results of the Year 1 Phonics Screening Check 

- Any mastery test data available?
- Additional assessment of phonemic awareness may be of benefit 

too, see PSF in DIBELS for example

Slide adapted from ‘ DBIELS interpreting data and inform instruction’, by Dr. Sarah McDonagh 

chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/www.speld.org.au/files/resources/diagnostic_assessment.pdf


Planning phonics instruction

• If deliver Systematic Synthetic Phonics (SSP) program: ensure high integrity and fidelity of 
implementation

• Teach : letter sound correspondences, regular words, HFW, Decodable texts (See options below)

InitiaLit Readers 
Decodable Readers 

Australia
Phonics Australia Little Learners Love 

Literacy



A note about Decodable Texts
• Decodables are designed to support reading 

development, not to be rich literature 
• Supplement the types of texts students read 

independently and with adults based on the skills 
you teach

• Read to students frequently and provide 
opportunities for them to hear models of accurate 
and fluent reading

• Oral language and vocabulary examples should be 
provided beyond decodable text examples 

• For older struggling readers, use Catch-Up Readers

https://www.speldnsw.org.au/shop/dandelion-catchup-readers/



Email me directly to get a copy: jessica.colleuterradas@cg.catholic.edu.au 

mailto:jessica.colleuterradas@cg.catholic.edu.au


My favourite reports

• All grades status (school & 
system)

• Class progress summary 

• Summary of effectiveness by 
class/by school

• Parent report 

• For students in 3-6 that have 
difficulty in decoding skills, you can 
turn on the Progress Monitoring 
option to enable assessment of 
underlying skills.



All Grade Status Class Progress Summary

How many students are meeting grade level reading goals?



Yearly Box Plot 
Options: school/system/cohort/class for each sub measure

How much growth has there been?



Summary of Effectiveness by District 

Summary of Effectiveness by Class 

How effective is your instruction? 



1 2 3

What instructional groupings should I make?



Guidelines for providing tiered instruction and 
intervention 
Level of Support Intervention Requirements
Intensive
3-5%

• Tier 1 + Tier 3 intervention with evidence-based, explicit instruction (1:1 or 1:2).
• Individualised data based with multi-skill focus (needs-based)
• Intensify intervention by increasing dosage, duration and frequency 
• 45-60 minutes 5 times a week 
• Weekly progress monitoring proportionally to the level of frequency and intensity of the 

intervention
Strategic
10-15%

• Tier 1 + Tier 2 intervention with evidence-based, explicit instruction 
• Intensive, systematic instruction in small groups 
• Specific skill focus (needs-based)
• 20-40 minutes 3-5 times a week
• Progress monitoring should occur every 2–4 weeks, with a clear exit plan in place.

Core
80%

• Tier 1 evidence-based explicit and differentiated instruction provided to all students
• Reflect grade level standards
• Ongoing formative assessment and benchmark assessment

Core Plus • Tier 1 whole class instruction + Provide extension work or/and enrichment program
• More capable students would benefit from delayed feedback with fading scaffolding 

(assuming the foundations skills are firm!)



What if Tier 1 isn’t successful in meeting the needs of at least 
80% of the school’s population? 

• Evaluate the quality of curriculum and delivery
• Create a better match between students’ needs and the core curriculum and 

instruction

improve 
explicit 
instruction 

Use flexible 
groupings 

Maximise 
time-on task 
and increase 
student 
engagement



DIBELS as a Progress Monitoring tool

What is happening?

Why is the student not responding to 
the intervention?

What now?

Require more intensive and tailored 
intervention

Research has shown progress 
monitoring to be a reliable and valid 
predictor of student achievement. 

Stefanie Cook (literacy Coordinator at St Patrick’s Parish Primary School (Cooma) presenting at the AP network meeting about her approach to intervention, watch the 
recording:  https://youtu.be/xF-Jl2Zm7YM

https://youtu.be/xF-Jl2Zm7YM


Communicate with parents 



DIBELS is a “GPS” for educators

Knowing where we are 
• How are students doing?

Knowing where we are going
• What do we want students to do? 

And . . . Knowing if we have arrived
– How are students doing?

Making good data-based decisions to improve reading outcomes!

Slide adapted from the presentation ‘DIBELS 8th Edition Overview’, by Dr. Sarah McDonagh (2022)



Reflection & 
Questions 

Important points New ideas

Questions ? Action plans (where to next?)



Acknowledgement & workshops 

Dr Sarah McDonagh



Related Podcasts

Science of Reading Podcast
Current practices in the Science of Reading 
are explored with leading researchers and 
practitioners. 

https://amplify.com/science-of-reading-the-
podcast/ 

NSW Centre for Education 
Statistics and Evaluation : What 
Works Best
Example of evidence-based practices applied 
in real school contexts. School experiences 
and perspectives

Teaching Reading and Learning “ 
the Reading League Podcast
Elevates important contributions to the 
educational community by people who have 
influenced teaching and literacy for the 
betterment of children

https://www.thereadingleague.org/teaching
-reading-and-learning-the-podcast/ 

Melissa and Lori Love Literacy
For educators interested in learning more 
about the science of reading. Melissa and 
Lori’s goal is to bring research about 
teaching reading and writing to educators 
and make it practice for their audience.

https://podcasts.apple.com/au/podcast/mel
issa-and-lori-love-literacy/id1463219123 

The Center on Teaching and 
Learning (CTL) 
All DIBELS measures are available for free 
download at the CTL DDS website: 

https://dibels.uoregon.edu/ 

https://amplify.com/science-of-reading-the-podcast/
https://amplify.com/science-of-reading-the-podcast/
https://www.thereadingleague.org/teaching-reading-and-learning-the-podcast/
https://www.thereadingleague.org/teaching-reading-and-learning-the-podcast/
https://podcasts.apple.com/au/podcast/melissa-and-lori-love-literacy/id1463219123
https://podcasts.apple.com/au/podcast/melissa-and-lori-love-literacy/id1463219123
https://dibels.uoregon.edu/


Email: 
Jessica.colleuterradas@cg.catholic.edu.au

 @JessicaColleu

 https://www.linkedin.com/in/jessicacolleu/ 
 
 https://www.facebook.com/JessCF2020 

Download my Churchill Fellowship report here: 
https://www.churchilltrust.com.au/wa/fellow/j
essica-colleu-terradas-wa-2020/ 

Connect with me

mailto:Jessica.colleuterradas@cg.catholic.edu.au
https://www.linkedin.com/in/jessicacolleu/
https://www.facebook.com/JessCF2020
https://www.churchilltrust.com.au/wa/fellow/jessica-colleu-terradas-wa-2020/
https://www.churchilltrust.com.au/wa/fellow/jessica-colleu-terradas-wa-2020/


THANK YOU 
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